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How can EFL innovation thrive amid systemic constraints? This question 
guides Issue 31, which offers a concise yet diverse overview of current 
research on English as a Foreign Language (EFL) teaching across varied 
geographical and educational contexts. Although the studies come from 

realities in countries as diverse as Colombia, Iran, Costa Rica, Ethiopia, Turkey, 
Kazakhstan, and China, they share a common concern: understanding and improving 
EFL students’ learning processes while analyzing the role of pedagogical practices, 
educational policies, and teacher training in that endeavor.

All contributions explore strategies that strengthen student engagement and foster 
skill transfer across reading, writing, speaking, and critical literacy. Approaches such 
as the Flipped Instruction Model (FIM), Data-Driven Learning (DDL), culturally 
oriented texts, sketchbooks, and the pedagogical use of AI chatbots demonstrate their 
potential to bridge theory and practice. These innovations, however, only succeed 
when aligned with institutional, material, and sociocultural realities.

Systemic barriers—national exams focused on grammar, large class sizes, low 
salaries, lack of authentic materials, insufficient preparation for inclusion, and limited 
knowledge about supporting students with visual disabilities—remain significant 
obstacles to implementation.

Technology and Emerging Pedagogies

The integration of Artificial Intelligence into language teaching is a recurring 
theme. In “Chatbot-Driven Writing Practice: A Boon or a Bust for EFL Learners?”, 
Emrah Ekmekçi and Eylül Karabulut examine the impact of general-purpose chatbots 
on L2 writing, signaling a shift toward technology-driven learning. Similarly, Laura 
Ordoñez reviews B. Mairéad Pratschke’s book introducing “Generativism”, a model 
that redefines the relationship between teachers, students, and digital tools—an 
approach that could reshape classroom dynamics.
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Methodological Innovations

In Iran, “Effects of Flipped Model of Instruction on Reading Comprehension and 
Attitude of Iranian Non-English Majors” by Samaneh Bahrami demonstrates that the 
FIM significantly improves reading comprehension and attitudes among university 
students, using audio files as pre-class resources for accessible, “on-the-go” learning. 
Complementing this, “Effects of Data-Driven Learning Approach on EFL Learners’ 
Speaking Engagement” by Getasew Chanie and Amare Tesfie Birhan shows how DDL 
fosters active oral participation, reinforcing the value of learner autonomy.

Policy-Practice Gaps and Inclusion

The disconnect between policy and practice is evident in “We Believe in CLT, 
But…’: Iranian EFL Teachers’ Perceptions and Implementation Challenges” by Alireza 
Karbalaei, which reveals that despite official adoption of Communicative Language 
Teaching (CLT), systemic constraints—grammar-focused exams, overcrowded 
classrooms, insufficient training, and low salaries—limit its implementation.

Inclusion emerges as another critical theme. “Pedagogical Mediation for Visually 
Impaired Students” by May Ling González-Ruiz, Ana Cristina Solís Solís, and Lindsay 
Chaves-Fernández analyzes strategies in Costa Rican universities to support visually 
impaired learners, underscoring the global need for inclusive frameworks. Similarly, 

“Ready or Not? Preparedness of Pre-service EFL Teachers to Inclusive Education: A 
Cross-cultural Comparative Study from Türkiye, Kazakhstan, and China” by Erkan 
Yüce, Olufemi Timothy Adigun, Meruyert Seitova, Zeynep Çetin Köroğlu, and 
Yongliang Wang examines future teachers’ readiness for inclusive education across 
diverse contexts.

Cultural Contextualization and Critical Literacy

Context-sensitive materials remain essential. In Ethiopia, ‘Augmenting Students’ 
Reading Comprehension Using Source Culture-Oriented Texts: Eighth-Grade in 
Focus’ by Atirse Awago Atumo, Getachew Seyoum Woldemariam, and Abbi Lemma 
Wodajo demonstrates that culturally grounded texts enhance comprehension and 
engagement when traditional materials feel distant.  Likewise, “EFL Learners’ Critical 
Literacy Development Using Sketchbooks” by Deisi Carolina Acevedo, Ana María 
Garcés Villa, and Mariana Pelaes López introduces sketchbooks as tools for fostering 
critical literacy in rural Colombian classrooms, addressing an overlooked skills gap.
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Looking Ahead

These findings broaden the field and raise urgent questions for the future of EFL 
education. The growing presence of AI compels us to rethink instructional design, 
teacher training for responsible technology use, and the balance between human 
guidance and digital possibilities. Persistent challenges—policy-practice misalignment, 
inequitable working conditions, and lack of inclusive strategies—demand systemic 
coherence. Research on contextualized materials and critical approaches reminds us of 
the importance of connecting language teaching with students’ identities and realities.

Issue 31 reaffirms that English language teaching is a field in constant transformation, 
where technological innovation, equity demands, and context-sensitive strategies 
converge. We invite readers to explore these approaches, test them in their classrooms, 
and share results with us (gist@unica.edu.co) —transforming passive reading into 
collaborative inquiry.

As always, we thank our authors and reviewers for trusting GiST and supporting 
UNICA’s mission to transform society through education. Your contributions foster 
inclusive EFL classrooms worldwide and create tangible societal impact beyond 
publication.


